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Abstract  
The school is the organiser of the educational process seeking to satisfy expectations of the society oriented towards the future. 
The problem of the research is the highly diverse outlook of the school community on factors predetermining education quality. 
The purpose of the research is to find out what management factors cause processes of changes in the quality of education. The 
methods of the research are as follows:  the expert method; questionnaire-based surveying. 448 school pupils, 448 parents of 
pupils and 240 teachers participated in surveying during the quantitative research. 21 schoolmasters participated in the research 
as experts.It was found out that different groups of respondents understand the conception of quality in different ways. The 
understanding is mostly predetermined by school-related needs and expectations of teachers, pupils and their parents. Pupils and 
their parents give much importance to the safe environment of children, communication and high assessment. Teachers and 
schoolmasters pay much attention to issues related to organisation of the education process and methods applied, as well as to 
educational innovations. The research has disclosed clear directions of seeking quality in school management: team-based 
development and implementation of a vision, planning of activities, as well as definition of progress indicators.The main 
conclusion: The conception of quality depends on the expectations of parents, pupils and teachers, whereas the issue of solving 
questions of education quality is delegated to schoolmasters.   
1. Introduction  
In the Lithuanian National Education Strategy for 2003 – 2012, special attention is paid to ensuring of education 
quality, and three goals have been raised in relation to development of education: to develop a functional and 
harmonious educational system based on responsible management, purposeful funding and rational use of 
resources; … a socially correct system; to ensure quality of education corresponding to the needs of an individual 
and society living under conditions of an open civic society and market economy. It is expected that orientation of 
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educational process quality towards two levels be sought: a) satisfaction of user needs, expectations and 
requirements; b) Implementation of mandatory requirements set by the state. 
In the opinion of P. F. Drucker (2009), management is a specific and distinctive feature of any organisation. This 
idea has been expanded in different aspects and discussed by R. Želvys (1999), D. Hopkins, M. Anscow and 
M. West (1998). When pointing out the possibilities and difficulties of school improvement, L. Stoll and D. Fink 
(1998) state that it is schoolmasters who have the utmost influence on the level of education quality and its changes. 
J. A. F. Stoner, R. E. Freeman and D. R. Gilbert (2005) distinguishes four components of management: planning, 
organisation, leading and control. When seeking achievement of quality in organizational activities, great attention 
was paid to the U.S. researcher W. E. Deming theory of fourteen principles, which was interpreted by J. J. Bonstingl 
(2001) who indicates that good strateging of the three main quality management processes is important: quality 
planning, quality management and quality improvement. 
Meanwhile, P. Senge et al. (2008) see changes of education quality in a learning community, whereas 
A. Hargreaves (1999) gives priority to a learning teacher. 
While analysing overviews of management strategies presented by S. Ruževičius, B. Fidler, etc. In our research, 
we made use of the management strategy classification presented by W. G. Bennis and accepted by the said authors: 
1st management strategy: attention paid to a vision of the future; 2nd management strategy: the meaning of 
communication; 3rd management strategy: confidence and identification of the status quo; 4th management strategy: 
a creative disclosure of the self through positive self-evaluation. 
An extended classification of the aforementioned four management strategies is provided by V. Obrazcovas by 
presenting 10 ways to success necessary in seeking efficient management of an organisation.  
2.  Methodology  
The goal of the research is to find out which factors of management stimulate processes of changes in quality. 
The problem tackled in the present scientific research is ambivalent school community attitudes towards factors of 
education quality. The object of the research is schoolmasters, teachers, school learners and their parents. The 
objectives of the research are as follows: a) to make an overview of the conception of education quality of the 
schools involved in the research; b) to distinguish the impact of the chosen management strategies on education 
quality changes. 
Methods of the research: a) analysis of scientific literature and documents; b) the expert method; c) 
questionnaire-based surveying; d) statistical analysis. 
A random sample was taken for questionnaire-based surveying. The survey involved 448 learners of school years 
8 – 12, 448 of their parents, and 240 school teachers. 21 schoolmasters took place in the research as experts. The 
triangulation principle that was applied to allow analysing the issue from different viewpoints. 
2.1. Respondent characteristics 
The distribution of participating pupils by gender was as follows: boys made up 48 percent and girls made up 52 
percent; by age, the distribution was the following: 57% of pupils aged 14 – 15, 36% aged 16 – 17 and 7% aged 18 – 
19.  
Teachers’ working experience ranges differ from 1 to over 21 years. By their qualification category, teachers 
distributed the following way: there were 14 teachers, 45 senior teachers, 38 teacher-supervisors and 3 teacher-
experts. 
The parents distributed by their educational background as follows: basic (junior secondary) education – 9%; 
secondary education – 31%; higher non-university education – 40% and higher (university-type) education – 20%. 
The research data was processed using the SPSS software.  
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3.  Results  
The analysis of empirical research data disclosed ambivalent attitudes towards the conception of quality among 
different groups of respondents. We grouped the answers according to their significance to respondents. The results 
are presented in Table 1. 
 
Table 1. The conception of quality according to teachers, students and their parents  
 
No. Respondent groups 
Teachers Students (learners) Parents 
1. The quality of students’ knowledge and 
the ability to apply it 
A safe environment, communication and 
satisfaction of student needs 
Qualified teachers, health specialists and 
other staff 
2. Outstanding social environment at school Good explanation and positive feeling at 
school 
Fair work and cooperation of 
schoolmasters and teachers 
3. High qualification of teachers Equal rights and seeing every student’s 
changes 
A safe environment at school; well-
arranged schedules 
4. Seek of common goals in the school 
community 
Teacher qualification and use of ICT The achieved results and motivation of 
the school community 
5. Democratic and cultured management Preparing students for independent lives Students’ learning responsibility, balance 
among discipline, creativity and freedom 
 
The analysis of the above-mentioned data allows stating that “a safe environment at school”, “teacher 
qualification and fair work” “purposeful cooperation” and “learning results: achievements and ability to apply 
knowledge in real life”, etc. are factors of high importance for all the three respondent groups, yet priority spheres of 
every group differ and disclose the key needs of the respective group. Similar quality conception trends in the school 
community are analysed by P. Senge et al. (2008). 
Schoolmasters as experts have enumerated very similar features when estimating quality conceptions 
characteristic of every group of respondents. This allows assuming that schoolmasters are aware of the importance 
of quality management and trends of changes in quality. They mentioned the following constituents of process 
changes: teamwork, systematic planning of activities, content of education and the quality of its realisation, the 
social environment at school and foresight of progress indicators. It should be noticed that schoolmasters tend to 
accept less personal responsibility in all the spheres. Rather, they delegate it to “teachers and the class master, the 
class community and the parents”. Other authors (Ruževičius, 2006; Stoner et al., 2005) have also expressed similar 
positions. 
When trying to find out, “who should take responsibility related to the quality of school activities” the answers 
were different in different respondent groups: parents would unambiguously delegate “care for school quality” to 
schoolmasters and teachers, and only 4.9percent of parents think that responsibilities should be shared by every 
stakeholder. Teachers’ opinions related to this issue are also aimed at schoolmasters (35.6%), managers and teachers 
(31.8%). Student opinions related to the issue correspond with their parents’ opinions: they take very little 
responsibility for themselves (7.1%) or their parents (1.2%). This indicates great expectations of the society 
addressed to the school. 
The above data would motivate us to further analyse, which management strategies are applied by schoolmasters 
and individual groups of school communities seeking education quality and changes in it. In the questionnaire, we 
presented the fourteen Deming principles interpreted by J. J. Bonstingl and asked the respondents to estimate and 
group them according to significance. The research participants evaluated the significance in four levels: very 
significant, significant, insignificant and totally insignificant. We merged the “insignificant” and “totally 
insignificant” levels due to the low number of answers received. Thus we received the following levels: very 
significant (VS), significant (S) and almost insignificant (AIS) (see Table 2). 
The estimation presented by the respondents indicates only partial disagreement among opinions in the aspect of 
significance related to managing changes in quality. Parents think that principles 13, 5 and 6 are significant; whereas 
the 8th, 11th and 2nd ones are the least significant. Meanwhile, teachers think that principles 13, 8, 6 and 4 are the 
most significant, and 2, 10 and 7 – the least significant, respectively. Students give importance to the principles 
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related to application of interesting methods, planning of teacher activities, creation of a safe environment, and 
improvement of the service system. They do not give high importance to quotas, philosophies, etc. 
 
Table 2. Estimation of the significance of Deming’s points in teachers’, students’ and parents’ opinions  
 
Deming’s principles Estimation (data presented as percentage) 
Teachers Students Parents 
VS S AIS VS S AIS VS S AIS 
1. Keeping to a permanent goal to 
improve a product or a service 
44.9 53.7 1.4 39.6 60.4 0 40.0 46.8 13.2 
2. Taking over a new philosophy 5.2 50.8 44.0 14.7 46.2 39.1 0 50.1 49.9 
3. Independence from mass inspections 31.9 65.3 2.8 10.1 50.3 39.6 20.0 41.8 38.2 
4. Not estimating everything by price 33.0 59.4 7.6 49.6 32.9 18.5 29.0 36.0 35.0 
5. Constant improvement of the system 
of services provided 
47.2 41.4 9.4 58.3 36.0 5.7 48.9 47.1 4.0 
6. Implementation of new teaching 
methods related to learning in the 
organisation 
62.1 37.9 0 30.9 60.0 9.1 46.9 29.0 1.1 
7. Development of a management 
conception 
8.7 66.7 23.6 19.8 57.8 22.4 12.2 55.8 32.0 
8. Getting rid of fears 60.1 34.0 4.9 78.0 16.7 5.3 14.4 21.4 64.2 
9. Eliminating barriers and disunity at the 
organisation 
17.4 70.1 12.5 30.6 41.7 27.7 26.4 45.2 28.4 
10. Having common goals for the entire 
community rather than separate groups 
or employees 
11.1 69.0 19.9 15.7 36.4 47.9 3.4 59.3 37.3 
11. Reduction and withdrawal of 
quantity-related quotas (indices) 
33.7 66.3 0 40.9 59.1 0 4.1 20.7 75.2 
12. Developing of an environment and 
improvement of the conditions; pride in 
the work performed 
32.6 52.6 14.8 27.3 49.0 23.7 35.6 46.4 20.0 
13. Constant renewal and 
implementation of innovative education, 
teaching, learning and training 
programmes 
69.1 30.9 0 45.9 48.1 6.0 62.3 28.5 9.2 
14. Work helping every community 
member and reaching positive changes in 
one’s own activities 
44.8 55.2 0 53.1 42.0 4.9 39.3 44.7 16.0 
      
A statistically significant positive correlation (p<0.1) was observed between students’ learning and safe 
environment, as well as between their parents; educational background and the environment (p<0.05), motivation 
(encouragement) received from teachers and the results achieved (p<0.05), etc. It should be noted that, in quality 
improvement, the most significant factors for all the groups of respondents are a safe and emotionally acceptable 
environment and a system that promotes interest in learning and functions on a permanent basis. 
A comparison of the results obtained from the answers formulated on the basis of Deming’s principles and the 
V. Obrazcovas (2002) “Way to Success” strategy research resulted in data that is close to the generalised results of 
the teachers and parents who participated in the research. Teachers envisage a “way to success” in the quality of the 
education process through “dissemination of good experience”, “continuous self-perfection and improvement of 
those around them”, “openness to innovations”, as well as “content and methods related innovations”. Absence of 
teacher use of “good management experiences” raises doubts in the high ranking of “good experience” and 
“openness to innovations”. Teachers do not relate the quality of teaching and learning with either problem solution, 
creativity, or learning to communicate. It should be noted that evaluations change if questionnaire answers are 
related to estimation of factors determining quality in other contexts. This indicates insufficient interest of teachers 
in teaching and learning quality and its changes as well as tending to delegate it to schoolmasters. Researchers pay 
great attention to this stating that “successful school improvement is predetermined by awareness of the essence of 
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the changes on the practical level and a properly chosen strategy that ensures useful changes (Fullan, 1998). Parents 
did not attach importance to factors related to management, time planning and fear(s).  
4.  Conclusions  
The definition of the conception of quality depends on expectations of social group members (parents, pupils and 
teachers). Different groups of respondents estimate the presented factors determining quality (Deming, Obrazcovas) 
ambivalently, as respondents usually relate them to different needs and expectations. At all the schools examined, all 
of the respondent groups delegate quality of teaching and learning to schoolmasters. 
The opinion of schoolmasters as experts allows formulation of the following activity trends that promote these 
quality changes based on qualitative analysis: consolidation of parent and student responsibility, school community 
concern about the image of the school, intensive communication with students and parents, development of 
environments for student self-expression and interest in learner occupation, as well as definition of quality criteria, 
systematic observing of their realisation, and better funding for schools. 
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